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Annex N3
General Education Benchmarks of Primary Level Teachers
II Level of Higher Education
Level VII of the National Qualifications Framework
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I. Introduction
General Education Benchmarks of Primary Level Teachers determines necessary minimum learning outcomes to be achieved by the integrated Bachelor’s-Master’s degree educational programmes for training the teachers of primary level of general education, also the teaching-learning methods, assessment approaches, resources and other essential features to achieve those learning outcomes that are required to qualify for II level educational programmes of higher education.  The document includes the necessary minimum learning outcomes, teaching-learning and assessment approaches, responsibilities and autonomy to achieve them. Competencies are defined by the National Qualifications Framework and the teacher's professional standard and imply the awareness of the profession, the specifics of the obligations to be fulfilled, the theoretical knowledge necessary for professional activity, practical skills and values, the ability to fulfill the obligations and responsibilities of a senior teacher.  This means using relevant methods to evaluate and analyze the pedagogical situation/information/data, to understand the causality between problems and causes, results, critical analysis and making the right decisions within the scope of one's competence; it also implies written and oral communication with correct use of field terminology, use of information and communication technologies and software, professional development, etc.
The purpose of this document, as one of the quality assurance mechanisms, is to support:
· Development and further implementation of the integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education in accordance with the current legislation of Georgia, international standards and modern requirements; 
· introduction of modern methodology of planning, learning, teaching and evaluation;
· recognition of the qualifications of the programme graduates, mobility, competitiveness and formation of such competencies, on the basis of which they will be able to continue their studies at the next level of higher education (doctorate); 
· realization of the opportunities and career advancement of the graduates of the programme in public or professional activities (by active involvement in the educational process and professional development, obtaining the status of a teacher of the next level).
The main regulatory documents of the field are based on:
· The national qualifications framework of Georgia;
· The European Qualifications Framework for higher education;
· The Incheon Declaration;
· The European Qualifications Framework for lifelong learning;
· Labor market requirements;
· Legislative requirements;
· "Law of Georgia on General Education"
· "Law of Georgia on Higher Education"
· The Code of the Rights of the Child;
· Unified strategy of education and science;
· National goals of general education;
· National standards;
· National Curriculum;
· Professional standards of a teacher;
· The teachers’ professional development and career advancement scheme.
Basis for development of General Education Benchmarks of Primary Level Teachers: 
Subject benchmarks of higher education of a teacher’s education were developed in 2018 for the teachers of primary, basic, and secondary levels of general education.  In order to outline the specifics of the primary level, General Education Benchmarks of Primary Level Teachers has been elaborated as a separate document which takes into account the following changes:  
· It is more focused on the characteristics of the age group;
· Caring for the student and his/her holistic development has been highlighted; 
· It highlighted the importance of the practical component, increased the number of contact hours spent at the school and the number of lessons to be held;
· It highlighted the importance of inclusive education and separated its module volume from the total credits;
· Universities have been given more freedom to implement the research component of the practice, which means an increase in the number of students involved in research. 
It outlined the role of education transformation to promote gender equality.
· Highlighted the need to develop the competencies of non-formal education.  
In addition to conducting lessons at school, students are required to actively participate in school life (with parents, with colleagues at the department, pupils in formal and informal environments (circles, clubs, tutoring programs, etc.)).
It is recommended to introduce the subject benchmarks to:
 (the academic, invited and administrative staff of the higher education institution involved in the elaboration, development and implementation of the integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education.
(applicants who are interested in studying on the above-mentioned programme; 
( students who study at the integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education
(employers who are interested in employing graduates of educational programmes corresponding to the present subject benchmarks; 
(experts in the field of education, who are periodically tasked with evaluating, monitoring or determining compliance with current accreditation standards of educational programmes that correspond to the field of study covered by this subject benchmark; 
(the members of the Accreditation, Authorization and Appeals Council who participate in the process of evaluating educational programmes, determining their compliance with accreditation standards and making decisions.
The name of the subject benchmark in English is - General Education Benchmarks of Primary Level Teachers.
The term of validity for the Subject Benchmark is 7 years. 
Enrollment in the program is carried out in accordance with the law of Georgia. 
II. Description of the Field of Study
A teacher of general education institutions is obliged to fulfill the set of duties and responsibilities defined by the professional standard of the teacher, the code of professional ethics of the teacher and the general education benchmarks of primary level teachers in accordance with the requirements of current legislative acts of Georgia; to understand the age characteristics and uniqueness of each pupil; to take care of personal, social-emotional, cognitive development of pupils, their physical and psycho-emotional health. Must be familiar with the principles of Universal Design for Instruction. In order to plan and conduct the educational process, he/she shall analyze the results of his/her own activities and pupils’  evaluations, use differentiated teaching strategies, improve pupils’ achievements and his/her own school practice; he/she shall help the pupil in the formation of public and national values, self-regulating behavior and the ability to learn, he/she shall encourage the increase of curiosity and  inquisitiveness in pupils; To cooperate with pupils, colleagues, parents, school administration for the harmonious development of each pupil and for the purposes of joint problem solving. To be reflective, self-critical, focused on continuous professional development, receiving and implementing innovations in pedagogical practice; To know information and communication technologies and be able to use them in the teaching process. 
The integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education includes the following mandatory modules, which are implemented in compulsory, elective, practice and research components:
· Free components module - no more than 60 ECTS;
·  Subject-specific (may include a subject or subjects, or a subject group) and methodical module of pedagogy and psychology, general education at the primary level - at least 180 ECTS, including special education (at least 10 credits)
· School practice and action research module - not less than 60 ECTS
*HEI has the possibility to build a special education teacher training module into the programme, which means at least 60 ECTS credits in total. A student who completes the mentioned module will be granted a license of a special educational needs’ teacher.  The learning outcomes of this module are defined by the Subject Benchmarks of Higher Education Programme of Special Educational Needs Teacher. 
The special education teacher training module may include courses  from the pedagogy-psychology module, including the course/courses for training the special education teachers.  All the courses of the programme, which will be common to the training module of the special education teacher, should be aimed at developing the necessary competencies for the special education teacher.  
According to the same principle, along with the special education teacher training module, HEI has the opportunity to offer students an additional module in another direction (teaching Georgian / mathematics / natural sciences / social sciences in the 5th-6th grades, etc.) or offer elective courses to complete a total of 300 credits. 
Iii Learning Outcomes
The learning outcomes envisaged by the subject benchmarks are aimed at the acquisition/development of the knowledge, skills, autonomy and responsibility that the student will be required to complete at the end of the integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education.
Learning outcomes required for a graduate to obtain the academic degree of Master of Education:
Knowledge and understanding
Creation of a positive learning environment 
· Describes how to create a physically, socio-emotionally, and cognitively safe, inclusive, motivating learning environment that is student-friendly and comlies with the general essence and standards of children’s rights.
· Determines the methods of monitoring the development of the pupil's socio-emotional and academic skills, developmentally appropriate interventions, differentiated teaching and remediation methods, within which the education of all pupils and vulnerable groups is ensured (taking into account their individual, special needs, gender, national, ethnic, religious, socio-economic, cultural diversity). 
· Identifies effective strategies for classroom management and conflict prevention and resolution.
· Discusses how to promote parent/guardian involvement in the best interests of pupils.
· Describes the main factors contributing to the formation of a collaborative culture in the school and discusses the importance of a collaborative environment for one's own professional development and quality improvement.
Planning, directing and evaluating learning process 
· Describes the national goals of general education, the requirements of the national curriculum of the primary level education, their basic educational principles.

· Discusses the features of planning a student-centered process.
· Discusses the importance of using resources, how to select, find and create them, and their purposeful use, including with different types of pupils.  
· Purposefully connects educational practices with basic theories of personality development and education.
· Uses basic approaches to developing pupils’ basic academic and social-emotional skills.
· Discusses a variety of student-centered learning and teaching strategies and perspectives on their use.
· Discusses the principles of sustainable development, determines the importance of teaching sustainability in the formation of a personality, in raising a citizen responsible for the social and natural environment.
· Discusses the role and importance of extracurricular activities for pupils’ motivation, learning and multifaceted development.
· Connects evaluation types, principles, methods and criteria to learning objectives.
· Discusses the basic principles of creating assessment rubrics.
· Discusses the importance of using effective formative assessment at the elementary level.
Taking care of professional development 
· Selects the appropriate form of self-evaluation of his/her own activities. Discusses the importance of reflection and self-evaluation in order to improve one's own practice and pupils’ outcomes.
· Names models of professional development and discusses the purpose of using each one of them. 
· Discusses current trends and research in educational sciences as necessary. 
· Discusses the possibilities of purposeful use of research methods.
· Describes the specifics of action research, the peculiarities of its conduct and the importance of research in one's own professional development and improving the quality of teaching and learning. 
Skills
Creation of a positive learning environment
· Based on the principles of children’s rights, Creates a safe, free, comfortable learning environment for the personal, social-emotional and cognitive development of each pupil, taking into account their individual, special needs, gender, national, ethnic, religious, socio-economic and cultural diversity.
· Provides an equally accessible learning environment for each pupil.
· Takes care of pupils' health, creates a physically safe environment (e.g. provides effective alternation of learning and leisure activities).
· Engages pupils with special educational needs in learning activities using differentiated teaching and remediation methods; taking into account their educational needs and opportunities;
· Monitors pupils’ basic skills for identification and diagnosis to plan early intervention.
· If necessary, redirects pupils to relevant specialists and cooperates with them.  
· Uses effective classroom management strategies in a targeted manner.  Among them, he/she contributes to the formation of self-regulated behavior of pupils and the establishment of positive relationships.
· Analyzes the causes of conflicts and adequately responds to them; Describes and demonstrates the ability to effectively communicate with pupils, parents/guardians, colleagues to prevent and resolve conflicts.
· Supports the involvement of parents (other legal representatives) in school life. Uses formative assessment when communicating with parents.
· Establishes effective communication and business cooperation with pupils, colleagues, community based on the best interests of the school and pupils.
Planning, directing and evaluating learning process
· Develops long-term and short-term educational plans taking into account the national objectives of general education, the national curriculum, school priorities and pupils' needs; Plans a thematic structural unit taking into account the connections between the components. Can consider intra-subject and inter-subject connections during planning. 
· Collaborates with the ILP team in developing the Individualized Learning Plan (ILP) in the best interest of pupils with special educational needs.
· Researches, selects, creates and uses support resources, ICT technologies and artificial intelligence in accordance with the curriculum objectives, taking into account the needs of the pupils of the particular class and age, while observing the academic integrity.  Resources are gender balanced, do not promote stereotypes and support gender equality.
· Develops curiosity and inquisitiveness in pupils. Effectively selects strategies for increasing motivation by observing the individual progress of pupils and taking into account their interests.
· Psycho-emotionally and cognitively prepares pupils for the next, basic level of education.
· Supports the development of pupils' basic academic and social-emotional skills, taking into account their age and individual characteristics.
· He/she takes into account the principles of differentiated teaching when planning and conducting the educational process.
· Helps pupils to overcome learning disabilities using remedial strategies.
· Purposefully uses a variety of teaching-learning strategies.
· Supports formation of pupils' independent learning ability. 
· Uses the principles of sustainable development in the teaching process - connects them with educational goals and topics; Offers the pupils tasks that are focused on sustainability and problem-solving, taking into account age characteristics.   
· Plans and implements the tutoring programme and extracurricular activities taking into account the interests, needs and age characteristics of the pupils.
· Uses assessment methods, schemes and rubrics appropriately and adjusts them when necessary.
· Provides student-centered formative feedback for their cognitive and personal development.
Taking care of professional development
· On the basis of self-evaluation, feedback received from colleagues / directorate / pupils/ parents, reflection/analysis of pupils’ needs and assessment, performs a complex, consistent and critical analysis of his/her own practice - identifies strengths and weaknesses and plans appropriate professional development measures. 
· He/she seeks and uses new knowledge, trends and modern researches in the education sciences, for his/her own professional development and improvement of school practice.
· Plans research, finds and creates appropriate tools to conduct research. If necessary, he/she carries out research projects with the involvement of pupils.
· On the basis of the analysis of school practice, he/she identifies the problem/need, analyzes it, plans and implements relevant interventions and evaluates their effectiveness.
Responsibility and Autonomy
Creation of a positive learning environment
· Recognizes the importance of inclusive education and pupils’ motivation to create a positive, safe/conflict-free learning environment;
·  Recognizes the importance of working with pupils, parents, colleagues, and the community to create a safe (physical, social, and emotional) learning environment. 
Planning, directing and evaluating learning process
· Discusses the importance of general education framework documents and accumulated knowledge in the education sciences, for his/her pedagogical activity;
· Recognizes that the use of a differentiated and constructive approach in the educational process will contribute to the growth of pupils' motivation, their personal and cognitive development, as well as the integration of pupils into the school community.
Taking care of professional development
· Is focused on continuous professional development, assimilation of innovations in different ways and their implementation in practice;  
· Recognizes the importance of improving research-based school practices.
Iv Qualification to be awarded
A graduate of the integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education is awarded with the academic degree of Master of Education (with reference to the right to teach the subject/subjects of the corresponding level of general education).
In case of full completion of the special education teacher training module, along with the academic degree provided by the programme, the graduate shall be granted  the right to be a special education teacher as well, which is reflected in the diploma appendix. 
4. 1. Possible field(s) of employment:
The profession of a teacher is regulated by the state. Within the integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education, the graduates whose qualifications are equal to the master's degree, in accordance with the obtained qualifications, will have the right to work in general education schools as teachers of the subject/subjects/subject group of the primary level, as a special education teachers (in case of  completion of the relevant module), as well as in the field of non-formal education.
4. 2. Special Requirements:
There are no special additional requirements for a graduate of the integrated Bachelor’s-Master's degree programme of training teachers of the primary level of general education (300-credits) to start working in a general education school.
v Teaching, learning and evaluation
In the teaching process, it is necessary to minimize the delivery of theoretical material in the form of lectures and to use a variety of interactive strategies that are student-centered -individualized instructions, discussions, simulations, case studies, learning by doing, role-playing, research, lab-based learning, flipped classroom, project/problem/place-based learning (PBL), e-portfolios, modeling, and more. By regular use of appropriate methods in the classroom, students will better understand that there is no better alternative to modern approaches, and after starting work, they will be able to transfer the approaches into practice easily.
Master's thesis can be action research or empirical research; The student in the partner school carries out a action research that addresses the problem in the school and provides the necessary interventions to solve it. Action research can be done by students in groups (no more than 3 members), but each of them will receive an individual assessment. Traditional empirical research is carried out by the student individually.
Evaluation forms provided for each curriculum/syllabus/module of the educational programme may include evaluation components that determine the ways of assessing the student's knowledge and/or skills and/or competencies, such as preparation and presentation of an oral and written report, an oral exam, a written exam, an oral quizz and other.
Evaluation components provided by each curriculum/syllabus may combine different assessment methods: Test, essay, paper, case study/analysis, action research report, portfolio, etc.
VI. Additional Information
6.1 This subject benchmark indicates the requirements for the profession of a teacher of primary level of general education; 
6.2 The benchmark reflects the general characteristics of the teacher of the subject/subjects/subject group determined by the teacher's professional standard and the national curriculum; 
6.3 Subject competencies are defined according to the relevant level of education and the subjects of national curriculum, as well as by the relevant subject part of the teacher's professional standard;
6.4 School practice during the study period can be built into academic courses and/or carried out independently;  
6.5 During the built-in practice, the student observes the learning process, participates in planning together with the teacher, assists him/her in the classroom, analyzes everything that he/she has observed; Students can be divided into small groups for the built-in practice; 
6.6 During independent practice, the student takes full responsibility for the learning process, for which he/she attends classes in advance to get to know the teacher, pupils, and parents. The student plans and conducts the lessons.  In each subject (Georgian language, mathematics, natural science, social sciences), the student must conduct a complete thematic unit, which includes several consecutive lessons, in order to demonstrate all the competencies necessary for teaching - planning, conducting, evaluating; 
6.7 School practice is led, on the one hand, by an active primary level teacher who meets the requirements of the "Teachers’ Professional Development and Career Advancement Scheme" and the teachers’ professional standard, has at least three years of experience working in a school and the ability to provide professional support to students during the teaching practice; and, on the other hand, by the supervisor of the practice from the university, who helps the student to understand the requirements of the teaching practice, to plan and manage the processes, to reflect on the practice; 
6.8 For school practice and action research, the university must have partner schools with which it shall sign a memorandum;
6.9  The higher education institution is obliged to bring the higher education programme/programmes for training the teachers of primary level of general education that is/are relevant to the detailed field envisaged by the National Qualifications Framework and Learning Fields Classifier  approved by Order N69/n of the Minister of Education, Science, Culture and Sport of Georgia on 10 April 2019, into compliance with the subject benchmarks of the higher education within 1 year after this subject benchmark enters into force. 
6.10 When submitting an accreditation application for  new educational programme/programmes to the National Center for Educational Quality Enhancement the programme/programmes must comply with the requirements of the subject benchmarks;  
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�a) Teaching and learning shall contribute to the activation of pupils' inner strength. 


b) Teaching and learning shall contribute to the gradual construction of knowledge based on previous knowledge. 


c) Teaching and learning shall facilitate the interconnection and organization of knowledge. 


d) Teaching and learning shall ensure the mastery of learning strategies (learning to learn).  


e) Teaching and learning shall include all three categories of knowledge: declarative, procedural and conditional.
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